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This Planning Tool addresses issues of:

	
	
	We need to review this
	This is not a review priority

	1.
	What works/ doesn’t work well on the course, in giving feedback to students on their learning


	(
	(

	2.
	Course strategies for feedback


	(
	(

	3.
	Staff strategies for feedback


	(
	(

	4
	Developing students’ understanding of feedback


	(
	(

	5
	Equality and Diversity


	(
	(


Tick the areas which you think need attention on your course.  If you are really pressed for time, concentrate on these questions.

Providing Effective Feedback to Students Planning Tool

This planning tool is designed to initiate discussion and development, and to stimulate ideas about how to improve student learning from feedback.
How to use the Planning Tool
Step 1 – Review current practice:

The review of current practice should be carried out by the course team with respect to the totality of provision within a course. 

Work through the questions on the enclosed proforma, giving a score of 0-4 for each of the points depending on how closely you believe these points are optimally achieved in the course. 

Score 0 if the point has not been seriously considered at all.

Score 1-4 if the point has been considered but reflection indicates that it is poorly (1), partially (2), adequately (3) or optimally (4) satisfied. Make a subjective judgement and score accordingly. Think about it from the student's point of view as well as that of the course team.

Step 2 – Analyse:

Analyse each of the points with a score of 2 or less, and work out how to introduce improvements (See the accompanying Briefing Paper for some ideas)

Step 3 – Action:

Collect all your action points into the action plan at the back of the planning tool.

Step 4 – Re-design:

Return to the proforma and work through the questions for re-designing your course to incorporate your planned changes.
Step 5 – Review:

Having instituted changes as a result of the review and re-design, the process should be repeated in 12-24 months.
Step 1 – Do the Review: 

1 Generally, what do you think works well in your course in terms of feedback to students?

2 What could be improved?

Now, think about some of the aspects of provision which tend to affect feedback to students.

	Do a Review of Current Practice


	Step 4 – Re-design


	
	Current Provision (Pre-RAY)


	Re-designed Provision (Post-RAY)

(to be completed as part of Step 4: Re-design)

	In your course, to what extent …
	Where is this developed in the course? (List levels/modules)
	Which Learning, Teaching and Assessment activities help to develop the attribute?
	Score 

(0-4)1 
	Where will this developed in course? (List levels/modules)
	Which Learning, Teaching and Assessment activities will help to develop the attribute?

	A  
Course Strategies for Feedback
	
	
	
	
	

	1. Does the course design have feedback explicitly built in?
	
	
	
	
	

	2. Does the course team agree on what feedback means and its importance for student learning?
	
	
	
	
	

	B 
Staff Strategies for Feedback
	
	
	
	
	

	3. Do staff provide informative feedback to students throughout the course?
	
	
	
	
	

	4. Is feedback fair – i.e. in line with pre-determined assessment criteria and does it provide corrective advice?
	
	
	
	
	

	5. Is feedback clear, concise and meaningful to the student?
	
	
	
	
	

	6. Do staff ever just give students a grade/percentage alone?
	
	
	
	
	

	7. Are students who are struggling given counseling to improve?
	
	
	
	
	

	C
Developing students’ understanding of feedback
	
	
	
	
	

	8. Are clear learning outcomes communicated to the students for the subject, course and each assessment?
	
	
	
	
	

	9. Are opportunities for students to respond to feedback built into the course?
	
	
	
	
	

	10. Do students have access to a range of feedback types (eg written, oral, group, individual)?
	
	
	
	
	

	11. Do students have opportunities to give and receive feedback with other students?
	
	
	
	
	

	D
Equality and Diversity


	
	
	
	
	

	12. Are feedback processes designed with diverse student needs in mind?
	
	
	
	
	

	13. Is the language used in feedback appropriate and inclusive of all students?
	
	
	
	
	

	14. If marking/grading is shared among staff are staff working to the same standards in relation to feedback?
	
	
	
	
	

	
	
	
	TOTAL SCORE:


	
	


1. Score according to whether the attribute is developed not at all (0), poorly (1), partially (2), adequately (3) or optimally (4)

Step 2: Analyse:
A
Does the overall score suggest that this aspect of the course is OK?  
B
Analyse each of the points with a score of 2 or less: 


· What possible improvements could be introduced?


· Do resource or other constraints make any of these options unrealistic? 

· At what point in the course could appropriate changes be made? 

· Which changes would bring most benefit? 


· Can a realistic action plan be formulated to introduce these changes into the course? 
· Are there potential quick wins?  There may be something that you or your colleagues could do very easily that would not cost a lot in terms of resources or time. 

· Are there changes that require longer term planning? Does the change require agreement of others/resource allocation/time to implement?  
Step 3: Action Plan:
Collect the outcomes of your analysis and record them as action points:
	Action Plan

Make a note of who needs to do what and by when:

WHO

WHAT

BY WHEN

COMMENTS



Step 4 – Re-design:

Return to the proforma where you recorded your review of current practice and, using your analysis and action plan from Steps 2 and 3, work through the questions in the last two columns.  This activity will help you re-design your course to incorporate your planned changes and to map development over all stages of the course.

Step 5 – Review:

Having instituted changes as a result of the review and re-design, the process should be repeated in 12-24 months.













































� We acknowledge the HEA Bioscience Subject Centre and The University of Melbourne ‘Guide For Reviewing Assessment’ by Kerri-Lee Harris from whose original work these tools were adapted






